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InTASC Standard #1: Learner Development     

The teacher understands how learners grow and develop, recognizing that patterns of 
learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally 
appropriate and challenging learning experiences.  
     
NAEYC Standard 3: Observing, Documenting and Assessing  
Candidates	prepared	in	early	childhood	degree	programs	understand	that	child	
observation,	documentation,	and	other	forms	of	assessment	are	central	to	the	
practice	of	all	early	childhood	professionals.	They	a)	know	about	and	understand	
the	goals,	benefits,	and	uses	of	assessment.	They	b)	know	about	and	use	systematic	
observations,	documentation,	and	other	effective	assessment	strategies	c)	in	a	
responsible	way,	d)	in	partnership	with	families	and	other	professionals,	to	
positively	influence	the	development	of	every	child.	
	
Artifacts 

1.1a Action Research Project: “Action Research: Gross-Motor Phonics 
Decoding with the ‘Tigers’” 

1.1b Action Research Reflection  
1.2a Parent Information Survey 

1.2b Completed Parent Information Survey 
 1.2c Parent Information Survey Reflection 
1.3a  Fundations Digraph Checklist 
1.4a Parent Volunteer Letter 

 
Rationale for 1.1a: Action Research Project: “Action Research: Gross-Motor 
Phonics Decoding with the ‘ Tigers’” 
 

The Action Research Project (1.1a) components provided in this portfolio are the 

Baseline Data (InTASC 1a), Literature Review (InTASC 1b; NAEYC 3), Data Collection 

Methodology (InTASC 1a; NAEYC 3), Data Anaysis (InTASC 1a; NAEYC 3), 

Conclusion (InTASC 1a), Implications (InTASC 1c), and References. 

When assessing how learners grow, and develop, I have found that assessment is 

useless unless the results from the assessment are used to revise and modify instruction. 

Students enter the classroom with a variety of skills; therefore development of 

proficiency in said skill will be different from one student to the next. To address a gap in 

knowledge for five students in particular, I focused my Action Research project (1.1a) 
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around five students who were struggling to decode consonant, vowel, consonant (CVC), 

nonsense words.  After assessing the students with a baseline CVC assessment (InTASC 

1a, 1f, 1j; NAEYC 3), the data collected proved that the students’ growth and 

development in was below grade level expectations for the middle of the year, in first 

grade.  

In order to create a developmentally appropriate instructional intervention 

(InTASC 1b), kept the fine-motor decoding skill of ‘tapping out’ words in mind, but 

wanted to create an intervention (1.1a; InTASC 1b, 1d, 1e, 1f, 1g, 1h &1i; NAEYC 3) 

that required students to use the large-motor skill of punching, to decode words. Then, I 

researched the incorporation of gross-motor movement, active learning techniques, and 

how students are affected through over-stimulation and under-stimulation in the 

classroom. The observations and knowledge of my students, and the research confirmed 

thoughts on gross-motor integration, pushed me to commit to my Action Research 

Project (1.1a). Through this month long intervention, that occurred once daily for 

approximately 2 minutes, all students involved made half-a-year’s growth as stated 

through the mCLASS testing company criteria. This modification to instruction 

scafflolded the next level of development in my students (InTASC 1a). 

 The Action Research Project (1.1a), that focused on the “Tigers’ advancement of 

CVC decoding skills, pushed me to regularly assess individual and group performance 

(InTASC 1a, 1f). I chose to focus on nonsense words, and CVC decoding skills, because 

in order for the ‘Tigers’ to begin to attach multisyllabic words, they first must be able to 

fluently decode three letter words. Since the “Tigers” are an active group in the 

classroom who frequently choose to stand to do work, and appear under-stimulated when 
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working with our Fundations skill of fine-motor ‘tapping out words,’ I chose to create an 

intervention (InTASC 1b, 1d, 1e, 1g, 1h, 1i) centered around gross-motor movement, as 

my action research project. Incorporating gross-motor movement into phonics instruction 

proved to be an effective strategy because students requested to participate in the 

intervention, and grew their decoding skills as a result. 

 During the Action Research Project (1.1a) intervention, students came into the 

hallway individually and had to use gross-motor movements (InTASC 1d, 1e, 1g) punch 

out CVC words that I orally stated. Fundations large sound cards were used that featured 

the letter and a picture to represent the letter, so students could self-correct during the 

intervention (InTASC 1a, 1d, 1f, 1i). If students incorrectly decoded the word, the word 

was restated, and students had another opportunity to punch out the CVC word (InTASC 

1h, 1i, 1 j). If students were still incorrect, I modeled the correct decoding of the word by 

modeling gross-motor movement and restating the correct sounds orally (InTASC 1b, 1e, 

1i, 1j).  
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1.1a Action Research Project “Action Research: Gross-Motor Phonics Decoding 
with the ‘Tigers’” 
	
Baseline	Data	for	‘Tigers’	

In	order	to	target	each	member	of	the	‘Tigers,’	their	baseline	data	collected	at	

MOY	was	analyzed	in	order	to	identify	miscues	and	trends	of	success.	The	following	

chart	shows	baseline	data	collected	for	NWF	CLS	and	WWR	from	MOY	testing,	then	

the	EOY	goal,	and	the	miscues	identified.		

	

Middle	Of		Year	(MOY)	Baseline	Tiger	Data	
	
Student	 Current	 Goal	 Miscues	
Kartier		 35	CLS	-	6	WWR	 58	CLS	/13	WWR	 b/d	confusion,	vowel	a,	e,	o,	

u	sounds	
Kennedy	 46	CLS	–	8	WWR	 58	CLS	/13	WWR	 Vowel	e,	blending	sounds	

into	whole	words	
Kourtney	N.	 45	CLS	–	12	WWR	 58	CLS	/13	WWR	 b/d/p	confusion,	blending	

sounds	into	whole	words	
Kourtney	S.	 34	CLS	–	9	WWR	 58	CLS	/13	WWR	 b/d	confusion,	medial	

vowel,	vowel	e,	i,	and	o	
sounds	

James	 33	CLS	–	4	WWR	 58	CLS	/13	WWR	 Vowel	e,	blending	sounds	
into	whole	words	

	

	

	 In	order	for	each	student	to	improve	their	decoding	skills	to	EOY	

expectations,	they	each	would	have	to	improve	in	their	accuracy	of	CLS,	but	also	

have	to	blend	the	CVC	sounds	into	a	whole	word	in	their	head,	and	orally	state	it	as	

one	word.	The	following	chart	shows	the	baseline	data,	the	improvement	criteria	for	

‘success’,	and	the	EOY	goal	that	is	being	worked	towards.	‘Success’	is	defined	as	

meeting	the	EOY	goal	for	both	CLS	and	WWR.	
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Intervention	Criteria	For	Success	

Student	 Current	 Improvement	
Required	

Goal	

Kartier		 35	CLS	-	6	WWR	 +23	CLS	/7	WWR	 58	CLS	/13	WWR	
Kennedy	 46	CLS	–	8	WWR	 +12	CLS	/5	WWR	 58	CLS	/13	WWR	
Kourtney	N.	 45	CLS	–	12	WWR	 +13	CLS	/1	WWR	 58	CLS	/13	WWR	
Kourtney	S.	 34	CLS	–	9	WWR	 +24	CLS	/4	WWR	 58	CLS	/13	WWR	
James	 33	CLS	–	4	WWR	 +25	CLS	/9	WWR	 58	CLS	/13	WWR	
	

Literature	Review		

	 Being	able	to	decode	and	read	CVC	words	is	a	component	of	emergent	

reading	that	lays	the	foundation	for	understanding	word	families,	noticing	patterns	

in	text,	and	reading	multisyllabic	words	in	the	future.	As	students	are	beginning	to	

learn	how	to	read,	teachers	are	not	only	helping	students	associate	letters	with	their	

associated	sound,	but	also	how	those	letters	work	together	to	create	a	word,	which	

has	meaning.	In	Kindergarten	and	the	beginning	of	first	grade,	students	at	Amidon-

Bowen	have	been	exposed	to	the	Fundations	curriculum,	a	scripted	phonics	

program	that	teaches	students	letters	and	sounds	through	practice	reciting	and	

writing.	Students	drill	their	sounds	daily	with	large	sound	cards	that	feature	the	

letter,	the	sound	it	makes,	and	a	picture	associated	with	the	sound.	In	first	grade	

Fundations	lessons,	students	begin	to	look	at	CVC	words	and	decode	them.	This	skill	

starts	in	September	of	first	grade,	and	involves	the	previously	mentioned	skill	of	

“tapping	out”	the	sounds	of	a	word	using	the	fine-motor	skill	of	touching	fingers	to	

thumb	in	successive	order,	while	orally	saying	the	sounds.	After	five	months	of	

practicing	this	fine-motor	skill,	the	‘Tiger’	reading	group	in	my	class	has	not	

responding	to	this	fine-motor	method,	and	has	inspired	this	action	research	to	
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incorporate	gross-motor	movement	into	phonics	practice.	The	following	literature	

review	will	expand	upon	why	incorporating	gross-motor	movement	into	instruction	

is	beneficial	to	students,	and	I	will	support	my	rationale	for	choosing	gross-motor	

techniques	to	supplement	the	fine-motor	techniques	provided	in	the	Fundations	

curriculum.	

	 When	picking	a	focus	for	the	action	research	project,	previous	points	of	

classroom	data	were	analyzed	to	see	which	children	needed	support	in	accessing	

the	curriculum.	In	respect	to	the	importance	of	collecting	an	analyzing	data;	

according	to	Wong	&	Wong	(2009),	teachers	should	“Harvest	student	data	to	

improve	student	achievement,”	(p.	30).	The	skill	of	decoding	nonsense	words	is	

addressed	in	both	Amidon-Bowen’s	assessments	for	reading	(TRC	and	DIBELS),	and	

is	a	core	component	of	the	Fundations	first	grade	curriculum.	Five	students;	James,	

Kartier,	Kennedy,	Kourtney	S.,	and	Kourtney	N.	have	not	successfully	met	EOY	grade	

level	expectations	in	TRC	and	DIBELS,	and	they	are	consistently	struggling	in	

Fundations	lessons.	Fundations,	since	September,	has	built	off	the	skill	of	‘tapping	

out	words,’	and	has	moved	on	to	incorporating	diagraphs,	bonus	letters,	and	glued	

sounds.	While	the	curriculum	carries	on,	these	five	students,	the	‘Tigers,’	are	

struggling	with	the	initial	concept	of	decoding	CVC	words.	The	National	Association	

for	the	Education	of	Young	Children’s	(NAEYC)	position	statement	on	

developmentally	appropriate	practice	states	that,	“Developmental	variation	among	

children	is	the	norm,	and	any	one	child’s	progress	also	will	vary	across	domains	and	

disciplines,	contexts,	and	time,”	(2009,	p.	9).	Although	my	‘Tigers’	developmental	

variation	may	be	the	norm,	if	a	technique	is	proving	non-beneficial	and	their	growth	
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has	slowed,	as	a	teacher,	my	job	is	to	try	a	different	technique.	”Changing	young	

children’s	experiences	can	substantially	affect	their	development	and	learning,”	

(NAEYC,	2009,	p.	6).		In	the	case	of	this	intervention,	the	change	in	experience	is	

switching	from	fine-motor	movement	to	gross-motor	movement.		 

	 In	assessing	my	delivery	of	the	Fundations	curriculum,	and	the	fine-motor	

methods	being	used,	I	was	left	pondering	why	the	‘Tigers’	have	not	associated	the	

fine-motor	skill	of	‘tapping	out’	to	decoding	words	fluently	in	the	same	way	that	the	

other	twenty-one	students	in	the	class	have.	Thompson	&	Raisor	(2013),	in	their	

article	Meeting	the	Sensory	Needs	of	Young	Children,	offer	that	students	“react	in	

different	ways	because	they	integrate	the	information	obtained	through	their	senses	

from	the	environment	differently,”	(p.	35).	Reflecting	on	Fundations	lessons,	how	

the	skill	of	‘tapping	out’	was	taught	and	has	been	reinforced,	I	recall	students	from	

the	‘Tiger’	group	exuding	a	low	amount	of	energy	and	enthusiasm	in	this	task,	or	flat	

our	refusing	to	participate.		Yilmaz	(2008)	states	that	“Learning	is	an	active	

process,”	and	that	“Learning	is	an	adaptive	process,”	(p.	167).	Due	to	the	low	amount	

of	energy	being	exerted,	it	became	clear	that	in	order	for	my	‘Tigers’	to	be	

successful,	the	activity	needed	to	be	adapted	and	become	more	active.	Thompson	&	

Raisor	(2013)	state	that	if	children	are	not	participating	appropriately	in	an	activity	

or	in	a	lesson,	“the	child	may	be	over-stimulated	(environment	provides	more	

stimulation	than	the	child	can	handle	through	sensory	integration)	or	under-

stimulated	(environment	does	not	provide	enough	stimulation	for	the	child).	

Teachers	can	use	an	understanding	of	sensory	processing	to	meet	the	child’s	unique	

needs,”	(p.	35).	Taking	away	the	understanding	that	my	students	could	possibly	be	
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under-stimulated	was	the	fuel	that	pushed	me	in	finding	a	new	method	for	‘Tigers’	

to	demonstrate	and	practice	the	skill	of	decoding	words,	without	lowering	

expectation	or	outcome	in	the	task.	Hence,	the	idea	of	gross-motor	movement	was	

adopted.	In	the	intervention,	students	are	still	physically	making	three	movements	

(punching,	slapping,	or	poking),	but	the	task	of	decoding	requires	them	to	move	

their	arms	and	legs,	as	opposed	to	just	fingers.	

	 Initially	when	the	gross-motor	intervention	started,	I	put	letters	on	a	

xylophone	and	had	children	play	the	sounds	that	made	up	the	word.	After	day	one,	I	

decided	that	this	was	not	the	gross-motor	exercise	I	was	looking	for.	I	then	printed	

out	letters	to	the	words	“respectful”	and	“self-control”	(words	from	our	school’s	

positive	behavior	system)	and	used	contact	paper	to	adhere	them	to	classroom	

surfaces.	The	word	“respectful”	was	put	on	the	floor	for	students	to	stomp	out,	and	

the	word	“self-control”	was	adhered	to	the	wall	for	students	to	slap	or	poke.	After	

two	days	of	this	style	of	gross-motor	intervention,	I	realized	that	I	had	a	fixed	

number	of	words	with	this	technique.	Additionally,	the	words	I	was	using	were	not	

targeting	all	the	miscues	that	I	identified	from	the	baseline	data.	Then,	I	came	across	

Take	a	Look!	Visual	Supports	for	Learning	by	Blagojevic	et.	al.	(2011),	and	realized	

that	I	was	ignoring	a	crucial	support	and	scaffold	for	my	students:	visuals.	Blagojevic	

et.	al.	(2011)		states	that	visuals	“support	children	who	are	visual	learners	and	rely	

on	the	visual	as	a	key	to	understanding	the	spoken	word.	Some	children	may	need	

additional	time	to	process	what	is	being	said	and	come	up	with	a	response,”	(p.	10).	

For	my	‘Tigers,’	who	are	struggling	with	correctly	decoding,	and	doing	it	with	

fluency,	taking	the	visuals	support	away	from	them	would	not	benefit	them,	but	
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would	actually	take	away	a	support	that	has	been	in	place	for	the	whole	school	year.	

Understanding	the	importance	of	visuals,	I	gathered	the	extra	Fundations	large	

sound	cards	from	the	storage	room	at	school,	and	affixed	them	to	the	wall	with	

contact	paper.	For	the	remainder	of	the	intervention,	when	children	came	to	the	

hallway	to	participate,	they	had	familiar	Fundations	materials	that	have	the	letter,	

and	associated	picture,	as	a	visual	support.		“Visual	supports	provide	predictability	

and	structure	in	the	daily	routine,”	(Blagojevic	et.	al.,	2011)	and	using	familiar	

Fundations	materials	that	the	‘Tigers’	are	accustomed	to,	allowed	them	to	focus	on	

gross-motor	movements,	as	opposed	to	adapting	to	a	whole	new	set	of	materials.		

	 The	gross-motor	intervention	was	up	and	running	within	a	matter	of	days,	

once	I	understood	that	my	students	needed	a	change,	and	that	they	were	under-

stimulated.	The	use	of	Fundations	materials,	featuring	a	visual	aide,	allowed	my	

students	to	‘jump’	right	in	to	their	gross-motor	decoding	and	practice	their	skills	

without	learning	a	new	program	or	adjusting	to	new	materials.		

Methodology	and	Work	Plan		

	 When	creating	a	schedule	for	the	action	research	project,	and	the	

implementation	of	the	gross-motor	phonics	intervention,	the	goal	was	to	set	aside	

four	weeks	for	data	collection	and	progress	monitoring,	and	one	week	for	wrapping	

up	the	intervention,	conclusions	and	collection	of	final	data	points.	During	the	

course	of	this	intervention,	this	schedule	was	followed,	with	the	exception	of	a	

Progress	Monitoring	on	March	20th,	as	opposed	to	March	17th	due	to	my	absence	

from	school.		

Week	1	 Week	2	 Week	3	 Week	4	 Week	5	
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February	21	–	
24th	

February		27	
–	March	3rd	

March	6	–	
10th	

March	13	–	
17th	

March	20	–	
24th	

Intervention	is	
set	up	and	

introduced	to	
the	students	
participating.	

First	full	week	
of	data	
collection.	

Second	full	
week	of	data	
collection.	
(March	6)	
Progress	
Monitoring	
Check	point	1.	

Third	full	
week	of	data	
collection.	
(March	17)	
Progress	
Monitoring	
Check	point	2.	

Fourth	week	of	
data	collection	
and	collection	
of	end	of	
intervention	
data.	

	

During	the	five	weeks	where	this	gross-motor	intervention	took	place,	the	

‘Tigers’	were	pulled	one	at	a	time	from	a	literacy	center	rotation	to	join	me	in	the	

hallway	to	complete	our	intervention.	Each	intervention	session	lasted	for	

approximately	two	minutes,	and	then	students	went	back	to	their	center	activity.	

When	students	joined	me	in	the	hall,	I	wrote	down	whether	or	not	they	were	

successful	in	decoding	the	word	provided,	and	indicated	miscues	on	my	chart.	If	

students	made	an	error	in	decoding,	I	was	sure	to	correct	them	and	modeling	before	

moving	on.	

When	students	came	into	the	hallway,	I	would	start	by	facing	them	towards	

the	Fundations	cards	affixed	to	the	wall.	I	would	start	by	drilling	them	on	five	

sounds	that	would	be	featured	in	the	list	of	seven	words	used	that	day	(during	the	

intervention).	I	started	by	prompting	students,	“What	says	____?	Punch	_____.”	The	

blank	space	in	my	prompt	would	be	filled	with	the	sound	of	the	letter	I	wanted	them	

to	identify.	By	stating	the	sound,	I	was	gauging	whether	or	not	students	understood	

what	letter	corresponds	with	the	sound	I	was	making.	If	students	answered	

correctly,	I	would	continue	to	the	decodable	words.	If	students	answered	

incorrectly,	I	would	say,	“This	is	____.	Letter	Name	says	____.	I	asked	for	_____,	Correct	
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Letter	Name	says	____.	”	By	pointing	to	the	letter,	and	identifying	the	sound	that	the	

student	said,	I	am	working	to	create	a	correct	letter/sound	association		for	them.	By	

modeling	the	correct	answer,	my	goal	is	to	correct	any	miscues	that	the	students	

hold	with	the	letter/sound	association.		

When	it	came	time	to	decode,	I	created	a	list	of	seven	decodable	CVC	words	

(real	and	nonsense)	that	I	went	through	with	students.	The	words	in	the	list	were	

chosen	because	they	targeted	the	student’s	miscues	from	the	baseline	assessment,	

progress	monitoring,	or	daily	intervention.	The	exception	to	CVC	words,	are	words	

that	feature	digraphs,	chosen	to	support	students	understanding	that	there	are	

certain	letters	that	work	together	to	say	a	singular	sound.	I	would	prompt	students	

with,	“If	I	say	Whole	Word,	the	punch	it	out.	Punch	Whole	Word.”	If	students	were	

correct,	I	would	prompt,	“What’s	the	word?”	and	students	would	state	the	whole	

word.	I	would	finally	prompt,	“How	do	you	spell	Whole	Word?”	before	moving	onto	

the	next	word.	If	students	incorrectly	punched	out	the	word	(by	identifying	an	

incorrect	consonant,	vowel,	or	diagraph),	I	would	point	to	the	letter	(or	diagraph)	

that	was	incorrect	and	say,	“This	is	____.	Letter	Name	says	____.	I	asked	for	Whole	

Word,	Whole	Word	is	spelled	____		___		___.	”	By	isolating	the	incorrect	letter,	and	

modeling	how	the	word	is	spelled,	my	goal	was	correct	any	letter/sound	

misconceptions	the	children	held.	This	process	was	repeated	for	seven	words;	

students	punching,	slapping,	or	touching	each	letter	of	the	word	to	decode.		

Data	Collection	and	Analysis	

	 Initially,	when	collecting	data,	a	graphic	organizer	was	used	that	had	space	

for	a	description	of	the	gross-motor	intervention	and	notes	about	student	successes	
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and	struggles.	After	a	week	of	the	intervention,	I	realized	I	was	not	taking	detailed	

enough	notes	to	understand	my	student	miscues.	Going	into	the	second	week	of	the	

intervention,	I	moved	to	a	spreadsheet	where	I	was	able	to	write	the	errors	students	

made,	next	to	the	words	that	I	was	asking	them	to	decode.		

	 On	the	spreadsheet,	if	students	received	a	check	mark,	it	meant	that	the	word	

was	decoded	correctly.	If	there	is	a	letter	‘X’	next	to	a	word,	the	word	was	decoded	

incorrectly.	If	students	missed	a	letter,	or	diagraph,	I	would	restate	the	word	once	to	

give	them	a	chance	to	self-correct.	Self-corrections	were	indicated	with	a	“SC”	

notation.	If	students	corrected	themselves,	they	still	received	a	check	mark.	If	

students	missed	the	letter	a	second	time,	the	letter	they	indicated	was	written	below	

the	correct	letter	and	circled.	This	allowed	me	to	look	at	the	letters	being	

consistently	being	missed,	and	use	the	missed	letters	in	future	intervention	sessions.		
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During	the	weeks	of	our	large	motor	decoding	intervention,	students	were	

progress	monitored	twice.	The	first	progress	monitoring	was	during	the	week	of	

March	6,	and	the	second	during	the	week	of	March	20,	2017.		When	students	were	

progress	monitored,	I	used	the	NWF	test	provided	by	mCLASS.	Students	were	

presented	with	a	page	of	50	nonsense	words,	and	were	instructed	to	read	as	many	

whole	words	as	they	could	in	a	minute.	The	only	support	I	gave	students	was	

pointing	to	a	word	if	they	lost	track,	and	prompting	students	with	the	phrase,	“Read	

the	whole	word.”	The	first	progress	monitoring	information	and	individual	student	

graphs	are	provided	below.	

Progress	Monitoring	of	NWF	CLS	and	WWR	–	Week	of	March	6,	2017	
Data	Collection	After	Two	Weeks	of	Daily	Intervention	

	
Student	 MOY	Baseline	 Progress	Update	 Updated	Miscues	
Kartier		 35	CLS	-	6	WWR	 46	CLS	–	11	WWR	 b/d	confusion,	vowel	a,	e,	o,	

u	sounds	(SAME)	
Kennedy	 46	CLS	–	8	WWR	 52	CLS	–	10	WWR	 Vowel	e,	blending	sounds	

into	whole	words	(SAME)	
Kourtney	N.	 45	CLS	–	12	WWR	 53	CLS	–	9	WWR	 b/d	confusion	and	middle	

vowel	sound	
Kourtney	S.	 34	CLS	–	9	WWR	 40	CLS	–	10	WWR	 b/d	confusion,	medial	

vowel	o,	letter	y	
James	 33	CLS	–	4	WWR	 26	CLS	–	7	WWR	 b/d	confusion,	medial	

vowel	o,	letter	u,	letter	z	
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After	the	first	progress	monitoring,	and	data	analysis,	the	data	shows	that	

two	students	were	still		making	the	same	mistakes	from	the	beginning	of	the	

intervention,	to	the	first	progress	monitoring.		Although	some	students	were	making	

consistent	miscues,	the	data	collected	during	the	first	progress	monitoring	check	in	

revealed	that	all	students	improved	in	at	least	one	measure	(CLS	or	WWR).	The	

following	graph	shows	improvement	from	baseline	data,	as	well	as	the	necessary	

growth	required	to	meet	EOY	expectations.	

	

Student	 MOY	Baseline	 Progress	Update	 Growth	Made	To	
March	6	

Growth	To	Meet	
EOY		

Kartier		 35	CLS	-	6	WWR	 46	CLS	–	11	WWR	 +11	CLS/	+	5	WWR	 +	12	CLS	/	2	WWR	
Kennedy	 46	CLS	–	8	WWR	 52	CLS	–	10	WWR	 +	6	CLS	/	+2	WWR	 +	6	CLS	/	3	WWR	
Kourtney	
N.	

45	CLS	–	12	WWR	 53	CLS	–	9	WWR	 +	8	CLS	/	-3	WWR	 +	5	CLS	/	4	WWR	

Kourtney	
S.	

34	CLS	–	9	WWR	 40	CLS	–	10	WWR	 +6	CLS	/	+	1	WWR	 +	18	CLS	/	3	WWR	

James	 33	CLS	–	4	WWR	 26	CLS	–	7	WWR	 -	7	CLS	/	+	3	WWR	 +32	CLS	/	6	WWR	
	

The	second	progress	monitoring	of	the	‘Tigers’	was	on	Monday,	March	20,	

2017.	Again,	the	students	individually	came	to	my	table	and	read	as	many	non-sense	

words	as	possible	in	one	minute.	The	list	of	nonsense	words	was	provided	by	

mCLASS.	The	following	chart	shares	the	results	from	the	March	20th	progress	

monitoring.	
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Student	 MOY	
Baseline	

Growth	
from	MOY	
to	March	6	

March	6	
Scores	

March	20	
Scores	

Total	
Progress	
from	MOY	
to	March	20	

Growth	To	
Meet	EOY		

Kartier		 35	CLS	/	
	6	WWR	

+11	CLS/	+	5	
WWR	

46	CLS	–	11	
WWR	

49	CLS	/	16	
WWR	

+	14	CLS	/	
+10	WWR	

Needs	9	more	
CLS	

Kennedy	 46	CLS	/	
	8	WWR	

+	6	CLS	/	+2	
WWR	

52	CLS	–	10	
WWR	

40	CLS	/	14	
WWR	

-	6	CLS	/		
+	6	WWR	

Needs	18	more	
CLS	

Kourtney	
N.	

45	CLS	/	
12	WWR	

+	8	CLS	/	-3	
WWR	

53	CLS	–	9	
WWR	

45	CLS	/	11	
WWR	

0	CLS	/		
-	1	WWR	

Needs	13	more	
CLS	and	3	WWR	

Kourtney	
S.	

34	CLS	/	
	9	WWR	

+6	CLS	/	+	1	
WWR	

40	CLS	–	10	
WWR	

49	CLS	/	16	
WWR	

+15	CLS/	
+7	WWR	

Needs	9	more	
CLS	

James	 33	CLS	/	
	4	WWR	

-	7	CLS	/	+	3	
WWR	

26	CLS	–	7	
WWR	

35	CLS	/	11	
WWR	

+2	CLS	/		
+7	WWR	
	

Needs	23	more	
CLS	and	3	WWR	
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	 The	second	progress	monitoring	data	indicates	that	the	‘Tigers’	are,	for	the	

most	part,	consistently	blending	the	sounds	of	words	together.	In	the	baseline	data,	

a	few	students	were	still	isolating	the	sounds	orally	before	blending	the	word,	and	

now	everyone	is	reading	whole	words.	The	amount	of	total	errors	has	gone	down	

substantially,	but	each	student	still	has	their	areas	for	growth.		

Student	 Baseline	Miscues	 March	6	Miscues	 March	20	Miscues	
Kartier		 b/d	confusion,	vowel	a,	e,	

o,	u	sounds	
b/d	confusion,	vowel	a,	e,	
o,	u	sounds	(SAME)	

e/I	sound	confusion	

Kennedy	 Vowel	e,	blending	sounds	
into	whole	words	

Vowel	e,	blending	sounds	
into	whole	words	
(SAME)	

0	miscues,	speed	comes	
next!	

Kourtney	
N.	

b/d/p	confusion,	
blending	sounds	into	
whole	words	

b/d	confusion	and	
middle	vowel	sound	

b/d	confusion,	e/I	sound	
confusion,	v	pronounced	
as	/z/	

Kourtney	S.	 b/d	confusion,	medial	
vowel,	vowel	e,	i,	and	o	
sounds	

b/d	confusion,	medial	
vowel	o,	letter	y	

y/u	confusion,	e/I	sound	
confusion	

James	 Vowel	e,	blending	sounds	
into	whole	words	

b/d	confusion,	medial	
vowel	o,	letter	u,	letter	z	

Vowel	u,	b/d	confusion	
(not	consistent)	
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Findings	

	 Looking	through	the	data	collected	from	the	baseline	NWF	test,	the	March	6	

progress	monitoring,	the	March	20	progress	monitoring,	and	the	final	NWF	test	

during	this	action	research	project,	I	have	seen	overall	improvement	in	NWF	in	5/5	

students.		Kartier	has	ceased	making	b/d	confusion	miscues,	and	need	to	continue	

working	on	the	difference	between	/e/	and	/i/	vowel	sounds.	Kennedy	went	from	

not	blending	the	sound	in	words,	to	being	able	to	reading	15	words	in	a	minute	with	

no	mistakes	(March	20th	progress	monitoring).	At	the	end	of	the	intervention,	

Kourtney	N.	is	still	demonstrating	b/d	confusion,	but	is	now	blending	the	sounds	

into	whole	words.	Her	progress	during	this	intervention	has	been	inconsistent,	and	

can	be	directly	linked	to	her	absences	from	class.	As	for	Kourtney	S.,	she	is	no	longer	

confusing	her	/b/	and	/d/,	but	is	still	making	miscues	when	identifying	/y/	versus	

/u/,	and	/e/	versus	/i/.	All	of	the	‘Tigers’	have	all	improved	their	CLS	and	WWR	

scores	during	this	intervention.	The	following	chart	shows	progress	from	baseline	

data	collection,	to	the	concluding	assessment,	and	the	growth	needed	to	meet	EOY	

expectations.		

Baseline	Data	in	Comparison	to	Concluding	Data	

Student	 Baseline	Data	 Concluding	Data	 Growth	Needed	for	
EOY	Goal	

Kartier	 35	CLS	/	6	WWR	 56	CLS	/	18	WWR	 +9	CLS	
Kennedy	 46	CLS	/	8	WWR	 44	CLS	/	15	WWR	 +18	CLS	
Kourtney	N.	 45	CLS	/	12	WWR	 66	CLS	/	17	WWR	 +13	CLS	

Kourtney	S.	 34	CLS	/	9	WWR	 54	CLS	/	16	WWR	 +9	CLS	
James	 33	CLS	/	4	WWR	 40	CLS	/	12	WWR	 +18	CLS/+1	WWR	
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In	the	following	graph,	students	MOY	data	is	shown	in	the	column	that	is	

headed	with	the	title	“Goal	8,”	due	to	the	pre-set	goal	for	MOY	WWR	on	the	mCLASS	

assessment	website.	In	succession,	you	see	each	student’s	progress	monitoring	

history:	The	first	score	being	March	6,	the	second	March	20,	and	the	final	NWF	test	

on	March	23,	2017.	Trailing	the	‘Tiger’s’	progress	monitoring	scores,	are	the	

individual	miscues	from	each	scholar’s	final	NWF	test.	
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Conclusion	and	Outcomes	

	 When	the	gross-motor	intervention	started,	the	criterion	for	‘success,’	was	

meeting	the	CLS	and	WWR	goal	for	EOY	first	grade.	Success	was	defined	as	students	
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reaching	or	exceeding	58	CLS	and	13	WWR	in	one	minute.	Reviewing	the	data	

collected	during	the	final	March	23	assessment,	one	student	met	the	EOY	standard.	

Kourtney	N.	concluded	this	action	research,	gross-motor	intervention,	exceeding	the	

EOY	goal,	achieving	66	CLS	and	17	WWR.	While	one	student	met	both	the	CLS	and	

WWR	requirement	for	EOY,	three	out	of	the	five	students	in	this	intervention	

(Kartier,	Kennedy,	and	Kourtney	S.)	met	or	exceeded	the	EOY	goal	of	reading	13	

WWR.	As	for	James,	the	student	who	did	not	meet	either	the	CLS	or	the	WWR	EOY	

goal,	during	his	final	NWF	test,	he	achieved	a	score	of	40	CLS	and	12	WWR,	his	

highest	score	ever	accomplished	in	either	category.			

	 The	company	that	provides	DIBELS	testing,	mCLASS,	includes	reference	

charts	for	teachers,	to	illustrate	the	proficient	benchmark	in	the	different	phonic,	

comprehension,	and	fluency	assessments.	This	tool	allows	teachers	to	look	ahead	to	

the	upcoming	benchmark	expectations,	as	well	as	indicating	what	a	half-year	or	

whole-years	growth	looks	like.	In	the	measure	of	WWR	in	first	grade,	one	whole	

word	is	the	proficient	level	for	BOY	first	grade,	8	whole	words	is	proficient	for	MOY,	

and	13	WWR	is	the	proficient	mark	for	EOY	(the	yardstick	this	intervention	was	

designed	to	help	students	work	towards).	In	looking	at	what	makes	students	

identify	as	proficient,	it	is	expected	that	between	MOY	and	EOY	students	grow	from	

8	WWR	to	13	WWR,	or	5	total	WWR.	If	I	understand	that	mCLASS	defines	a	half-

years	growth	in	NWF	WWR,	in	first	grade,	as	improving	by	five	WWR	from	MOY	to	

EOY,	then	all	students	during	this	four-week	intervention	made	a	half-years	growth	

in	the	NWF	WWR	measure	(DIBELS,	2010,	p.	4).	
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In	summation,	this	gross-motor	intervention	was	successful	in	helping	students	

improve	their	decoding	of	nonsense	words,	and	ability	to	identify	correct	letter	

sounds.	The	intervention	proved	to	help	one	student	meet	EOY	expectations	

(Kourtney	N.),	and	pushed	four	others	to	make	a	half-years	growth	(+5	words)	in	

the	WWR	measure.		

Implications		

	 When	done	with	fidelity,	and	on	a	consistent	basis,	this	gross-motor	phonics	

intervention	(utilizing	Fundations	materials)	has	proven	effective	in	advancing	

students	correct	letter	sounds	identification,	and	ability	to	decode	three	letter	(or	

sound)	words.	The	incorporation	of	movement	into	daily	practice	of	phonics	skills	

was	accepted,	and	asked	for,	by	the	students	in	the	‘Tigers’	group,	and	the	source	of	

envy	to	other	students	in	the	class.	Once	the	intervention	was	up	and	running,	

members	of	the	‘Tigers’	would	ask	to	practice	their	decoding	in	the	hall,	in	place	of	

doing	another	classroom	activity.	The	intervention	became	the	preferred	activity.	

Other	students	asked	to	participate,	and	would	practice	their	“punch	it	out”	skills	

when	they	would	walk	past	the	intervention	board	during	transitional	periods.	

	 With	the	intervention	proving	effective	in	advancing	students’	ability	to	

identify	correct	letter	sounds,	and	decode/read	whole	(three	sound)	words,	it	is	

something	that	will	be	a	permanent	part	of	the	classroom.	Utilizing	the	Fundations	

materials	in	the	intervention	will	remain	consistent,	as	they	serve	as	an	indicator	of	

correct	identification	and	a	way	for	students	to	self-check	and	self-correct.	Once	all	

‘Tigers’	are	consistently	demonstrating	or	exceeding	the	58	CLS	and	13	WWR	
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required	to	be	considered	‘proficient’	in	according	to	our	school,	and	mCLASS	

assessment	standards,	the	intervention	board	will	be	updated.	

When	updating	the	intervention	to	use	with	other	students,	and	to	push	the	

‘Tigers’	beyond	three	sound	words,	other	Fundations	phonic	cards	will	be	included:	

Glued	sounds	(am	and	an)	will	be	integrated,	along	with	welded	sounds	(ing,	ang,	

ong,	and	ung).	Incorporating	the	glued	and	welded	sounds	will	help	students	solidify	

the	understanding	that	multiple	letters	can	work	together	to	produce	one	sound.	

Since	the	NWF	measures	of	CLS	and	WWR	are	kindergarten,	first	grade,	and	

beginning	of	second	grade	tests,	I	will	share	my	findings	from	this	action	research	

project	with	the	kindergarten,	first	and	second	grade	team	as	a	possible	resource	for	

their	practice.		

Due	to	the	success	of	this	intervention,	within	my	classroom,	I	will	expand	

the	gross-motor	intervention	to	students	who	are	scoring	below	80%	on	their	

Fundations	tests.	Within	the	Fundations	curriculum,	students	who	score	below	80%	

on	the	unit	tests	are	supposed	to	be	targeted	for	re-teaching	and	intervention.	For	

my	next	action-research	project,	I	will	update	the	intervention	board	used	for	my	

decoding	intervention	with	the	‘Tigers,’	with	the	glued	and	welded	sounds	as	

mentioned	previously,	and	see	if	exposure	to	the	materials	using	gross-motor	

movements	will	improve	the	encoding,	or	ability	to	write,	three	and	four	sound	

words.	
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Rationale for 1.1b: Action Research Reflection 
 In my Action Research Reflection (1.1b) I discuss my collaboration with 

colleagues and other professionals (InTASC 1c, 1k) and how I successfully created a plan 

to have my Action Research Project (1.1a) intervention implemented in classrooms 

throughout my school, Amidon-Bowen Elementary. The conversations I had with my 

former academic intervention coach, Shaina Kirschenbaum, allowed me to improve my 

intervention, which led to the ultimate improvement of my students’ ability to decoded 

CVC words.  

 
  
1.1b Action Research Reflection  
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When it came time to start this project, I was overwhelmed by the task of creating 

my own intervention. Working in a 40/40 school in District of Columbia Public Schools 

(DCPS), there is an overwhelming amount of need among my students. This need is both 

academic, and social emotional.  I wanted to create an intervention that was enjoyable for 

my students, and motivated them to practice their decoding skills, and I knew that 

movement was a motivating factor for all the ‘Tigers.’ During brain breaks in class, the 

members of the ‘Tigers’ consistently choose to participate in dancing, jumping and other 

gross motor movements. Since movement is a preferred activity, I wanted to be sure that 

gross motor movement was a part of the intervention to ensure that the intervention 

became a preferred activity as well.  

Initially, using the gross motor movement was stomping, but I quickly learned 

that foot movement was not preferred. Using feet and stepping is something students do 

to move from place to place; it was not engaging, and it was under-stimulating within a 

day.  My former academic intervention coach, Shaina Kirschenbaum, encouraged me to 

consider using pictures associated with the letters – a tool that is utilized around the 

building with Fundations materials. Instead of creating a whole new material for the 

intervention, I used my existing classroom supply of Fundations large sound cards.  

Using Fundations materials to ensure that the visual of a picture was not lost, I moved the 

gross motor movement upwards, to incorporate arm movement. This change in 

movement transformed the intervention, and I attribute this change to the success in the 

intervention.  

I know that the intervention was successful because all students who participated 

made at least a half-years growth in the course of a month. Speaking to my principal, she 
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agreed that this intervention can and should be implemented in other classrooms around 

Amidon-Bowen. When I modify and help set up this intervention in other settings, I will 

be sure to put it inside the classroom. This intervention took place in the hallway outside 

my classroom, as to not be distracting to peers. However, the location of this assessment 

made our classroom climate weak because I, as the lead teacher, had to step out of the 

room for 2-minutes at a time, five times a day. Putting the intervention in the classroom 

will allow me to be a consistent manager of all 26 students, but could also encourage 

peers to practice their decoding skills. 
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Rationale for 1.2a: Parent Information Survey 
 
 Well before my Action Research Project (1.1a) took place, I took time to get to 

know my students and their interests and styles of learning at the very beginning of the 

year. I had a hunch my thesis of incorporating gross-motor movement intervention would 

be successful with the ‘Tigers’ because I sent home parent surveys (1.2a; InTASC 1c, 

1,k) at the beginning of the year. The parent survey (1.2a) was sent home for parents to 

fill out and inform me of their children’s strengths, interests, and areas of growth 

(InTASC 1c, 1i, 1k). These completed parent information surveys (1.2b) of Kartier and 

Kourtney N., gave me insight into the children when I was just getting to know them at 

the beginning of the year, and learning their interests and learning styles. This 

information was helpful in choosing appropriate techniques for a phonics intervention in 

my Action Research Project (1.1a). 

 In my parent information survey reflection (1.2c), I share the most crucial bits of 

information I have taken from reading, and re-reading these surveys throughout the year 

(InTASC 1c, 1i), and address the importance of collaborating with parents and families.  

 
1.2a Parent Information Survey  
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1.2b Completed Parent Information Surveys 
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1.2c Parent Information Survey Reflection 
 
 When reviewing the parent surveys at the beginning of the year, I came to see that 

my parents were extremely candid about their students strengths, areas of growth, and 

other quirks each student has. I learned about allergies, preferred activities, and favorite 

toys. However, I also learned a lot about learning styles by reading in between the lines. 

 I have attached Kartier’s survey because he was a member of the ‘Tigers,’ and in 

this initial parent survey his mother shared two crucial pieces of information. He loves 

Ninja Turtles, and he loses his attention quickly. Taking these two pieces of information, 

I knew the action research intervention of using gross-motor movement would be 

engaging for him: it was quick, and required him to move and punch, like his favorite 

action heroes.  

 I incorporated Kourtney N’s parent survey as well, because her mother informed 

me that Kourtney likes to play outside, and is ‘full of energy.’ These two phrases helped 

me understand that Kourtney enjoys being active. Knowing this confirmed my suspicion 

that Kourtney would also be excited about participating in the gross-motor intervention.  

 My collaboration with families was vital in helping me understand my students at 

the beginning of the year, and also helped me form an appropriate intervention for my 

‘Tigers.’ 

 
Rationale for 1.3a Fundations Digraph Checklist 
 In teaching a new concept, I find that it’s important to regularly assess individual 

students as well as the whole class to see where common miscues are occurring (InTASC 

1a; NAEYC 3). By using a Fundations digraph checklist (1.3a), and tracking students 

answers during whole group instruction, I am able to pinpoint the exact areas for re-
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teaching (InTASC 1b, 1e, 1i, 1j). Using a checklist to check correct diagraph use 

demonstrates my ability to progress monitor students during whole group instruction. 

Using information collected through this checklist demonstrates my ability to create 

developmentally appropriate in the future. Based on this checklist, I retaught the digraph 

th, and ck. I retaught th because there were a few ‘f’s that snuck in, and ck was the least 

monitored digraph; having misconceptions about letter sounds could cause reading and 

writing miscues in the future (InTASC 1f).  
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1.3a  Fundations Digraph Checklist
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Rationale for 1.4a Parent Volunteer Letter 
 At the beginning of the year, I send home a parent volunteer letter (1.4a) that 

invites parents to engage in our classroom in a variety of ways. I first ask parents if they 

want to be contacted for field trips, and then ask parents if they are interested in sharing 

information about their occupation, hobbies and instruments. Inviting parents to 

participate in our classroom activities and learning demonstrates my willingness to 

collaborate with families to promote learner growth and development (InTASC 1c, 1k).  

1.4a Parent Volunteer Letter
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InTASC Standard #2: Learning Differences      

The teacher uses understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments that enable each learner to meet 
high standards.  
 
NAEYC Standard 3: Observing, Documenting and Assessing   
Candidates	prepared	in	early	childhood	degree	programs	understand	that	child	
observation,	documentation,	and	other	forms	of	assessment	are	central	to	the	
practice	of	all	early	childhood	professionals.	They	a)	know	about	and	understand	
the	goals,	benefits,	and	uses	of	assessment.	They	b)	know	about	and	use	systematic	
observations,	documentation,	and	other	effective	assessment	strategies	c)	in	a	
responsible	way,	d)	in	partnership	with	families	and	other	professionals,	to	
positively	influence	the	development	of	every	child.	
 
 

Artifacts 
	 2.1a	A	Chair	For	My	Mother	Lesson	Plan		

  2.1b PowerPoint Used During A Chair For My Mother Lesson 
  2.1c Observation Notes from Academic Advisor, Dr. Steen 
  2.1d Lesson Reflection 

	 2.2a	Imani’s	Moon	Lesson	PowerPoint 
	 2.3a	Fundations	PowerPoint	for	Unit	7,	Week	2	

   2.3b Turn and Talk Partners for Fundations 
  2.3c Picture of Students Participating in Fundations Lesson  

  

Rationale for 2.1a A Chair For My Mother Lesson Plan   
When planning to teach the writing lesson that focused on using text-based 

evidence from A Chair For My Mother (2.1a), the lesson had to be adjusted from the 

original plan due to two snow days that had cancelled our close reading. When designing 

and adapting the lesson (InTASC 2a) to fit the time constraints of our week, but also be 

appropriate for my students, that would encapsulate vocabulary, planning our writing on 

a graphic organizer, and then writing, I had to ensure that the task demands (InTASC 2b) 

were appropriate for middle of the year first graders.   

In my planning, I incorporated the definition and American Sign Language signal 

for ‘bargain’ into the PowerPoint (InTASC 2b, 2e, 2f, 2h, 2i, 2o) to teach a word that 
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would have been highlighted earlier in the week, and was critical for understanding the 

book. To support students in structuring their writing, I included slides that showcased 

how to use, and fill in, our graphic organizer. This scaffold was used during the lesson, 

along side pictures of the text from the book. Students were asked to come up to the 

board to point to the words when explaining where they found the information in the text 

(InTASC 2e, 2f). By including scaffolds of how to use the graphic organizer, and having 

students model where they found text-based evidence I was ensuring that students at 

varying levels of writing and language development were able to access the graphic 

organizer-planning phase, and see a model of using text to find answers. Additionally 

during this lesson, students were placed in heterogeneous partnerships for turn and talk, 

and as a buddy-check system during graphic organizer, as a support to ensure that all 

students were successful in accessing the book, and graphic organizer  (InTASC 2a, 2f, 

2g, 2h, 2j, 2l, 2n).  

Subartifact 2.1b, PowerPoint used during A Chair for My Mother Lesson, is 

provided to show evidence of the visuals used on the SmartBoard during the lesson to 

ensure that students understood the vocabulary/sign associated with vocabulary, the use 

of the graphic organizer, and expectations for working. Subartifact 2.1c, Observational 

Notes from Academic Advisor Dr. Steen, is provided to show evidence of InTASC 2m. 

Dr. Steen praised my interactions with students throughout the lesson, and my ability to 

include each student’s skills, perspectives, and learning style. Her notes from her 

observation, with respect to InTASC 2 are highlighted in yellow. After my debrief, I used 

her suggestions in my future lessons with note-taking and graphic organizers (InTASC 

2b; NAEYC 3). Subartifact 2.1d, A Chair For My Mother Lesson Reflection was 
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submitted to Dr. Steen after teaching, and shows my ability design a lesson to meet the 

needs of learners, recognize task demands and support students to meet their personal 

goals within the assignment, build on their skills (InTASC 2a, 2b, 2c, 2g, 2h, 2l) 

   

2.1a A Chair For My Mother Lesson Plan 
 

Trinity Lesson Plan Format 

Updated November 13, 2014 

	 	 	 	 	 													

L
esson 

O
verview

 

Name: Rachel Terlop Date: March 16, 2017 

Grade/Subject/Class: 
First grade, ELA 

Unit/Theme/Topic: 
Close Reading, All About Money, A Chair for 
My Mother 

Standards 

Common Core or State Standard(s):  
 
CCSS.ELA-LITERACY.W.1.2 
Write informative/explanatory texts in which they name a topic, supply some 
facts about the topic, and provide some sense of closure. 
 
CCSS.ELA-LITERACY.RL.1.1 
Ask and answer questions about key details in a text. 
 
CCSS.ELA-LITERACY.SL.1.1 
Participate in collaborative conversations with diverse partners about grade 1 
topics and texts with peers and adults in small and larger groups. 
 
CCSS.ELA-LITERACY.SL.1.1.A 
Follow agreed-upon rules for discussions (e.g., listening to others with care, 
speaking one at a time about the topics and texts under discussion). 
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L
esson O

bjectives 

By the end of the 45-minute Close Reading lesson, students will read A Chair For My Mother by 
Vera B. Williams along with Mrs. Terlop by pointing to the words as she reads aloud. Students 
will stop and jot at 4 points in the book – to explain how the characters spend, save, and donate 
money (or resources). After the completion of the whole class graphic organizer (stop and jot), 
students will work to write their thoughts in full sentences.  
 
Students significantly below grade level will complete their graphic organizer and work with 
Mrs. Terlop, Ms. Y, or Ms. Young to complete the writing. 
***Kaleb, Kennedy, Kourtney, Kourtney, James, Kartier, Jordan, Warren, Christian 
 
Students on and above grade level will work independently to complete their writing, while 
working toward their writing goal. 
 

R
ationale 

The reason this lesson is being taught is because our unit, All About Money, focuses on how characters in 
books spend, save, and donate money (and resources). On Monday, students read A Chair For My Mother 
by Vera B. Williams for the first time and identified how the neighbors showed empathy towards Rosa and 
her family.  
 
Due to the two 2-hour delays, students have not had close reading since Monday. Typically Tuesday is the 
vocabulary day, where students would have learned the word bargain, and Wednesday is graphic organizer 
day. However, with limited time, the lesson has been extended by 15 minutes so that students can complete 
their graphic organizer and do their writing in one day. 
 
Through this lesson, students will read and identify how characters are demonstrating our 3 major concepts 
in the unit, stop and jot on a graphic organizer, and then complete their writing using their graphic organizer 
as a reference. This plan will help them organize their thoughts and serve as a word bank for their writing. 

M
aterials 

Materials/Equipment/Preparation:  
 

• Materials: 26 clipboards, 26 graphic organizers, pencils, writing paper with highlighted 
writing goals, SmartBoard, PowerPoint, 26 copies of A Chair For My Mother by Vera 
B. Williams 

• Assistive Technology: SmartBoard, prepared PowerPoint with examples and directions 
• Agenda: Overview of lesson and objective, read while stopping to jot, writing 
• Texts/books: A Chair For My Mother by Vera B. Williams 
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Planning for L
earning D

ifferences* 

Accommodations:		

Warren	–	Autism	Spectrum,	sitting	on	student	of	the	week	chair	(or	yoga	ball)	for	sensory	
stimulation.	Creating	defined	lines	for	his	handwriting	IEP	goal.	

Kaleb	and	Christian	–	wearing	amplifier	and	microphone	to	project	sound	(hearing	loss	
and	deafness).	Students	will	sit	on	the	left	side	of	the	rug,	directly	in	front	of	Mrs.	Terlop	

“Night	Time”	Partnerships	–	These	heterogeneous	partnerships	are	chosen	solely	on	
speaking	and	listening	skills.	These	partner	pairs	are	paired	as	strong	reader	and	speaker,	
with	struggling	reader/speaker.	The	‘orange’	partner	will	speak	first	as	a	model	for	the	
‘yellow’	partner	to	try	and	emulate.	The	use	of	this	turn	and	talk	partnership	will	benefit	
kinesthetic	and	intrapersonal	learners.	

PowerPoint	–	the	PowerPoint	presentation	for	this	lesson	incorporates	teacher	examples	
(models),	student	models,	directions,	and	picture	clues.	The	use	of	this	PowerPoint	is	used	
to	engage	students,	and	support	visual	and	logical	learners.	

Ms.	Young	–	Our	classroom	paraprofessional	is	in	the	room	as	a	dedicated	aide	to	Warren	
when	his	special	education	teacher	is	not	present.	Ms.	Young	supports	all	students	in	the	
class	who	also	need	directions	restated,	and	heavier	scaffolding.	She	can	be	leveraged	as	a	
small	group	leader	during	writing	time	for	students	who	need	it.	(Warren,	Treasure,	
Jordan,	Kaleb,	Christian)	

Mrs.	Terlop	–	When	students	(on	and	above	grade	level)	go	to	write	independently,	I	will	
call	Kennedy,	Kourtney,	Kourtney,	James,	and	Kartier	to	my	table	to	work	with	me.	I	will	
help	them	use	their	graphic	organizers	and	have	sentence	starters	for	them	to	copy	and	
compelte.	

	

Differentiation:		 	

Kinetic	–	talking	with	hands	during	turn	and	talk	

Visual	–	PowerPoint	presentation	that	has	visual	directions	and	examples,	graphic	
organizer	

Logical	–	graphic	organizer	

Auditory	–	amplifier	and	microphone,	listening	to	oral	directions,	listening	to	partner	
explain	their	work	

Interpersonal	–	writing	by	yourself	using	personal	graphic	organizer	

Intrapersonal	–	turn	and	talk	with	partner	

Musical	–	music	playing	while	students	are	writing	

	

A
ssessm

ent 

By	the	end	of	the	30-40	minute	lesson,	students	will	have	used	the	information	gathered	on	
their	graphic	organizer	about	how	characters	in	A	Chair	For	My	Mother	spend,	save	and	
donate	money	(and	resources).	I	will	determine	if	students	have	met	the	lesson	objectives	if	
their	completed	work	product	has	an	opening	sentence,	and	provides	a	minimum	of	two	
pieces	of	information	off	of	their	graphic	organizer.	

During	this	lesson,	students	will	be	also	evaluated	on	speaking	and	listening	standards.	I	
will	listen	into	partnerships	to	see	if	students	are	responding	to	others,	preferably	in	
whole	sentences.	I	will	use	a	checklist	to	keep	informal	notes	on	these	partner	
conversations.	
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*Learning	differences	include	(but	are	not	limited	to):	English	Language	Learner	needs,	
enrichment	needs,	and	cultural	differences.			
Lesson	Sequence	and	Steps	(Including	Introduction,	Demonstration,	Guided	
Practice,	Independent	Practice,	Assessment	and	Closure)	
	
Time/Duration 
(e.g., 9:00-9:30, 
or 10-15 
minutes) 

Sequence of Steps: Detail each step you will use to 
acquire the desired outcome from your introduction 
through closure.  
(Hint:	You	will	likely	include	more	than	six	steps.	When	
typing	into	this	document,	just	add	on	to	the	steps).		
 

Materials and 
Differentiation 
(Describe specific 
materials and how 
you will 
differentiate 
instruction in this 
section). 

Introduction: 
3 m

inutes 
 1. Purpose	and	Objective:	We	are	going	to	read	while	

we	do	our	writing	today.	We	will	stop	at	the	pages	that	
have	stars	to	stop	and	jot.	

2. Value:	We	are	completing	this	graphic	organizer	
today,	because	we	are	using	it	to	write	how	the	
characters	spend,	save,	and	donate.	You	will	write	a	
paragraph	to	explain	how	characters	spend,	save,	and	
donate	their	money.	

1. Engagement:	In	our	first	read,	we	talked	about	how	
the	characters	showed	empathy	for	Rosa’s	family.	If	
there	was	an	apartment	fire,	and	Mrs.	Terlop	had	
nothing,	what	would	you	donate	to	me?		(2	minutes)	

PowerPoint 
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Core	Instruction/Activities	
Explanation	and	Set	up:	2	m

inutes		
R
eading/Stop	and	Jot:	12	m

inutes	

4.	Explanation	and	Set	Up:	Today	we	are	completing	this	
graphic	organizer	today,	because	we	are	using	it	to	write	
how	the	characters	spend,	save,	and	donate.	You	will	write	
a	paragraph	to	explain	how	characters	spend,	save,	and	
donate	their	money.	We	are	going	to	read	while	we	do	our	
writing	today.	We	will	stop	at	the	pages	that	have	stars	to	
stop	and	jot.	Before	you	start,	you	need	to	know	the	word	
bargain.	If	you	get	a	bargain	on	something	you	get	it	for	
much	cheaper	than	you	expected.	You	get	a	bargain	when	
you	pay	for	something.	You	have	to	spend	to	get	a	bargain.	
(2	minutes)	
	
5.	Read	A	Chair	For	My	Mother	and	stop	and	jot	if	
characters	are	spending,	saving,	or	donating	on	the	pages	
with	stars.	(Books	are	pre-labeled	for	this	lesson	and	
PowerPoint	has	slides	in	it	that	have	the	page	of	the	book,	
and	the	correct	section	of	the	graphic	organizer)	(12-15	
minutes)	
	
6.	We	read	today	to	understand	how	characters	spend,	
save,	and	donate	money	(or	resources).	You	typically	wait	
a	day	to	turn	your	graphic	organizer	into	writing,	but	since	
we	are	getting	ready	to	be	second	graders,	I	know	you	can	
handle	the	challenge	of	doing	it	now.	Let’s	think	of	our	
opening	sentence..		
The	question	is:	How	do	characters	spend,	save	and	
donate	in	our	book	A	Chair	For	My	Mother?	Your	bold	
words	are	spend,	save,	and	donate.	You	have	to	use	them	in	
your	opening	sentence.	Turn	and	talk	to	your	partner	
about	how	you	will	use	these	words.	(3	minutes)	
	
7.	Let	3	students	share	out.	You	have	your	opening	
sentence	planned	–	use	your	writing	paper	and	write	it	
now.	(2	minutes)	
	
8.	I’d	like	to	work	with	Tigers	for	writing	time	today;	
Tigers	please	take	all	your	materials	to	my	table	and	sit	at	
the	spot	assigned	to	you.	Ms.	Young	and	Ms.	Y	requested	to	
work	with	a	few	people,	please	go	to	Ms.	Young/Y	now.	
Everyone	else,	you	have	5	minutes	of	silent	struggle,	and	5	
minutes	of	collaborative	work.	When	your	hats	are	on,	you	
take	your	graphic	organizer	and	silently	write	about	how	
the	characters	spent,	saved,	and	donated	money	(or	
materials).	Look	at	your	writing	goal,	and	try	to	get	at	least	
2	parts	of	your	graphic	organizer	onto	the	paper.	(12	
minutes)	
	

 

Closure/W
rap-up:	

	 Closure/Wrap-up:	
Timer	goes	off:	Take	1	minute	to	clean	your	space;	crayons	
and	pencils	away.		
	
Look	at	your	work,	and	look	at	your	writing	goal.	If	you	
think	you	met	your	goal	today,	give	me	a	thumbs	up.	I	will	
call	you	one	at	a	time	to	bring	your	papers	to	me	for	a	high-
five	and	we	can	line	up	for	lunch.	
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School	and	Family	Partnership		
Homework	or	
Home	Family	
Connection	
	

Create	a	homework	assignment	to	go	along	with	the	lesson.	Demonstrate	
home/school	connections.	
	
The	book	will	go	home	with	students	at	the	end	of	the	week	with	the	writing	
prompt:	
Write	a	letter	to	Rosa	and	share	your	opinion	with	her.	Do	you	think	saving	money	
for	a	chair	was	a	good	use	of	money,	or	not?	Give	two	supports.	

	
2.1b PowerPoint Used During A Chair For My Mother Lesson 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

S 

A Chair For My Mother 

 
 

Graphic Organizer Planning 

By Vera B. Williams 
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Donate 

S Lightening 
Share 

S  If  there was a fire in your 
neighborhood, and your 
neighbors house burnt 
down – what would you 
donate to them? 
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Objective for Reading 

S We are going to read while we do 
our writing today. We will stop at 
the pages that have stars to stop and 
jot. 

We are discussing how characters 
in the book spend, save, and donate. 
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Bargain 

� A bargain is something that is offered for sale, or 
more cheaply than usual.  

There were chips on sale for a bargain – 2 bags for $5. 
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Second Read 

S  Point to the words as I read. 

 

S  Turn the page when you hear the 
chime. 

 

S  Keep your eyes open for the 
STARS, and the word bargain. We 
know it means spend. 
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Opening Sentence 

How do characters 
spend, save and 

donate in our book 
A Chair For My 

Mother? 
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Independent Writing  

Mrs. Terlop Ms. Young and Ms. Y 

Tigers to my 
table 

Warren        Treasure 
Kaleb         Jordan 

        Christian 

5 minutes 
independent at 
seats 
 
5 minutes 
collaborative 
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2.1c Observation Notes from Academic Advisor, Dr. Steen 
	

Supervisor’s	Visitation	Log	
Student	Teacher:		Rachel	Terlop	 	 Date:		3/16/2017	
School:	 	 	 Time:	10:00am	
Type/topic	of	lesson:	Literacy																								Whole	class:	X_	small	group___	#	of	
students:		
Observation	#			1				2				3				4	
	
InTASC	Standards	

Approach
es	
	

Meets	 Exceeds	 Notes/Suggestions		
1.	Evidence	of	Effective	
Practice	
2.	
Strengths/Recommendation
s	

Standard	1	
Learner	Development	

1. Understands	and	
incorporates	
multiple	
intelligences	

2. Individual,	
developmental,	and	
culturally	
appropriate	
experiences	

	
	
	

	 X	 Mrs.	Terlop	continues	to	use	
varied	strategies	when	
conducting	lessons.		For	this	
lesson,	Mrs.	Terlop	used	the	
following:	technology,	
clipboards,	hats,	
differentiated	groups	

Standard	2	
Learning	Differences	

1. Knowledge	of	
Students:	Pupils’	
skills,	knowledge,	
interests,	learning	
styles,	instructional	
needs	

2. Differentiation	and	
accommodation		

	 	 X	 For	this	lesson,	during	the	
independent	work,	Mrs.	
Terlop	had	two	different	
small	groups:	one	with	Mrs.	
Terlop,	the	other	with	the	
volunteer.		In	addition,	Mrs.	
Terlop	uses	yoga	balls,	seat	
placers,	cushions/couch,	
etc…		

Standard	3	
Learning	Environments	

1. Student	teacher	
interaction	with	
pupils	

2. Classroom	
interaction	

3. Functioning	of	
learning	groups	

4. Transitions	
5. Materials	and	

supplies	
6. Awareness	of	pupil	

	 	 X	 It	is	obvious	that	Mrs.	
Terlop	respects	her	
students,	and	they,	in	turn,	
respect	her.		She	was	at	eye	
level	with	the	students	
throughout	the	lesson,	
roamed	the	room	
throughout	the	lesson.	
All	materials	and	supplies	
were	prepared	and	
organized	for	the	lesson.	
Suggestions:	
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behavior		 1. Transitions-	Before	
sending	the	students	to	
their	seats	to	work,	ask	
each	student	to	think	
about	how	they	plan	to	
use	their	graphic	
organizer	to	write.		As	
you	place	the	hats	on	
their	heads,	have	each	
child	tell	you	their	
plan.			

2. Every	child	should	
receive	a	chance	to	
respond	to	your	
question	and	receive	a	
hat	

3. Awareness	of	pupil	
behavior-	make	sure	
every	child	is	on	task	
(the	group	in	the	
library).		Give	them	a	
choice-	either	work	
diligently	or	go	back	to	
your	home	seat	

Compliment	the	
students	who	are	on	task	
and	working	hard	

Standard	4	
Content	Knowledge	

1. Pedagogical	content	
knowledge	

2. Knowledge	of	
content	standards	

	 	 X	 Mrs.	Terlop	did	an	excellent	
job	breaking	down	the	
objectives	and	returning	to	
the	purpose	at	the	end	of	
the	lesson.			
	
Suggestion:		

1. Model,	model,	model-	
How	do	you	take	the	
graphic	organizer	and	
use	it	to	write	the	
paper	

2. Write	in	front	of	the	
students-	Provide	an	
example	–	do	it	with	
them	

Standard	5	
Application	of	Content	

1. Long/short	term	
planning	

2. Student	
teacher/pupil	

	 X	 	 Nice	job	working	on	this	
area.			
Continue	to	think	about	
developing	goals	with	
students	so	that	they	take	
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communications	
3. Clarity	of	Goals	

ownership	

Standard	6	
Assessment	

1. Multiple	
assessments		

2. Ongoing	reflection	
3. Use	in	future	

teaching	
	

	 X	 	 Nice	job	working	on	this	
area.	
	
Continue	to	think	about:		
How	are	you	assessing	
when	conducting	a	whole	
group	lesson?	Who	will	you	
need	to	help?	Who	can	help	
others?	What	more	can	I	
incorporate	to	ensure	they	
are	all	getting	what	they	
need?	Who	will	I	go	to	first,	
second,	what	will	I	do	with	
the	other	students	who	need	
help,	while	I’m	helping	my	
first	student?	
Assessments	inform	
instruction	

Standard	7	
Planning	for	Instruction	

1. Lesson	plans	
discussed	and	
presented	to	
supervisor	in	
advance	

2. Developmentally,	
Individually,	
culturally	appropriate	

	 	 X	 The	lesson	presented	today	
was	developmentally	
appropriate.			
	

Standard	8	
Instructional	Strategies	

1. Engages	all	learners	
2. Transitions	
3. Thinks	about	

appropriate	timing	
of	activities	

4. Scaffold	

	 X	 	 Suggestion:	
1. When	you	asked	

students	to	come	to	the	
board	to	find	the	key	
words,	they	were	very	
engaged.		Remember	to	
think	about	your	visual	
and	tactile	learners.		

Standard	9	
Professional	Learning	
and	Ethical	Practice	

1. Cultural	context	of	
school	and	
community	

2. Prepared	
3. Professional	

development	
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Standard	10	
Leadership	and	
collaboration	

1. Relationships	with	
Adults:	Supervisor,	
cooperating	teacher,	
other	student	
teachers,	school	
staff,	&	
parents/guardians	

	 	 	 	

 
2.1d A Chair for My Mother Lesson Reflection 

As	a	whole,	students	were	successful	in	reading	the	story,	A	Chair	for	my	

Mother,	and	completing	their	graphic	organizer	of	how	the	characters	in	the	book	

spent,	saved,	and	donated	money.	I	was	proud	that	the	students	were	able	to	

identify	the	words	in	the	book	where	they	found	their	answers.	

If	I	were	to	do	this	lesson	again,	I	do	not	think	that	my	students	were	fully	

ready	to	go	straight	to	writing.	I	would	model	using	the	graphic	organizer	to	write	a	

sentence	and	THEN	send	them	off	to	write.	Taking	my	feedback	from	my	LEAP	

coach	(internal),	she	suggested	I	let	my	students	struggle	more	with	the	

independent	writing	to	see	if	they	are	taking	ownership	of	these	goals.	I	think	that	

more	students	would	have	been	successful	had	I	done	the	scaffolded	example,	and	

then	released	the	students.	As	the	lesson	stands,	14	students	met	their	goal,	or	were	

clearly	working	towards	their	goal	(gave	1/2	supports),	and	9	students	did	not	meet	

their	goal,	or	deviated	from	the	assignment.	The	students	who	did	not	meet	their	

goals	either	wrote	opinions	(worked	on	all	last	week),	handwriting	is	illegible,	or	did	

not	answer	the	question	using	information	from	their	graphic	organizer.	Shockingly	

enough,	the	students	who	did	not	meet	their	goals	are	the	students	who	are	

considered	on-level	for	reading/writing	in	first	grade.	Based	on	that,	I	think	that	
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adding	the	scaffold	of	modeling	how	to	use	the	graphic	organizer	would	have	

supported	everyone!		

I	do	think	that	meeting	with	the	Tigers	helped	them	be	successful	in	this	

lesson!	The	use	of	sentence	starters	helped	them	organize	their	work	and	feel	

successful,	and	they	used	information	from	their	graphic	organizer	to	fill	in	the	

blanks.	I	will	definitely	do	this	again!		
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Rationale for 2.2a Imani’s Moon Lesson PowerPoint 
 During the fourth DCPS first grade unit, Astronomy, one piece of fictional text 

was used, Imani’s Moon. Imani’s Moon is the story of a young Maasai girl in Kenya, who 

uses her adumu (jumping/dancing) skills to achieve a goal. This book requires a heavy 

amount of understanding about the Massai traditions, and Kenyan culture. In order to 

help my students understand the significance of the adumu tradition (InTASC 2i), and the 

importance of the moon to Kenyan culture, I reached out to two of my former Kenayn 

colleagues and interviewed them (InTASC 2k, 2o). Their video answers were 

incorporated into my PowerPoint, and provided students with an authentic, Kenyan, 

reflection. These interviews were crucial to building background knowledge, as none of 

my students are from Kenya, or have relatives that speak Swahili (InTASC 2i, 2j, 2o).   

 The use of my Imani’s Moon Lesson PowerPoint (2.2a) allowed me to show grow 

my students background knowledge on Kenya (InTASC 2c, 2i, 2j, 2k, 2m), share videos 

of adumu ceremonies, and videos of my Kenyan friends reflections (InTASC 2d), and 

then model and scaffold our writing response (InTASC 2e). My collaboration to create 

the Imani’s Moon Lesson Poweroint (2.2a) Ms. Hajar Bencherki, our classroom Inclusion 

teacher, helped our students successfully respond to the writing prompt each day through 

turn and talks, and scaffolded writing prompts (InTASC 2f, 2g, 2n; NAEYC 3).  
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2.2a Imani’s Moon Lesson PowerPoint
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Rationale for 2.3a Fundations PowerPoint for Unit 7, Week 2 
	 	
	 When	planning	to	teach	the	daily	Fundations	phonics	curriculum,	as	required	

by	DCPS,	I	take	the	time	to	create	a	PowerPoint	each	day	with	the	objectives,	and	

visuals	that	can	support	students	in	their	understanding	of	the	skills	(InTASC	2a,	2c,	

2e,	2g).	Before	starting	the	Fundations	lesson,	I	ask	my	classroom	paraprofessional,	

April	Young,	to	come	to	the	front	of	the	room	to	participate	and	demonstrate	each	

letter	we	review	in	American	Sign	Language	(InTASC	2d,	2e,	2f,	2h,	2i,	2j,	2k;	NAEYC	

3).		I	have	asked	April	to	demonstrate	American	Sign	Language	(ASL),	and	

encourage	students	to	participate	students	in	signing	so	that	students	can	move	

while	they	work,	but	also	become	aware	of	the	Deaf	Culture.	We	have	two	students	
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in	our	classroom	who	have	hearing	loss,	and	use	ASL	sporadically	in	their	lives	

(InTASC	2h,	2i,	2j,	2m,	2n,	2o).	

	 The	Turn	and	Talk	partners	(2.3b)	were	created	with	speaking	and	listening	

skills	in	mind.	Each	purple	partner	is	a	strong	speaker	and	consistently	echoes	the	

question	when	speaking,	and	speaks	in	whole	sentences.	The	blue	partners	struggle	

to	share	their	thoughts	orally,	or	avoid	speaking	publically.	These	heterogeneous	

partner	groups	were	designed	to	support	the	struggling	speakers,	through	

modeling,	in	the	classroom	when	it	came	time	to	share	(InTASC	2b,	2e,2h,	2j,	2l,	2m,	

2n,	2o).			

	 The	picture	of	students	participating	in	Fundations	lesson	(2.3c)	was	

incorporated	to	show	the	use	of	Elkonin	boxes	during	a	Fundations	lesson.	These	

Elkon	boxes	help	students	isolate	the	sounds	in	words	when	writing,	and	support	

the	implementation	of	using	glued	and	welded	sounds	(InTASC	2e,	2f,	2h).	

	
	
2.3a Fundations PowerPoint for Unit 7, Week 2 
 
	
	
	



68 
 

	

	



69 
 

	



70 
 

	



71 
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 2.3b Turn and Talk Partners for Fundations
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2.3c Picture of Students Participating in Fundations Lesson 
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InTASC Standard #3: Learning Environments      

The	teacher	works	with	others	to	create	environments	that	support	individual	and	
collaborative	learning,	and	that	encourage	positive	social	interaction,	active	
engagement	in	learning,	and	self-motivation.		

 
NAEYC Standard 3: Observing, Documenting and Assessing   
Candidates	prepared	in	early	childhood	degree	programs	understand	that	child	
observation,	documentation,	and	other	forms	of	assessment	are	central	to	the	
practice	of	all	early	childhood	professionals.	They	a)	know	about	and	understand	
the	goals,	benefits,	and	uses	of	assessment.	They	b)	know	about	and	use	systematic	
observations,	documentation,	and	other	effective	assessment	strategies	c)	in	a	
responsible	way,	d)	in	partnership	with	families	and	other	professionals,	to	
positively	influence	the	development	of	every	child.	
 
 

Artifacts 
	 3.1a		 All	About	You	Feedback	Survey	

  3.1b All About You Feedback Survey Reflection 
	 3.2a		 Student	Conference	Planning	Sheet	

  3.2b Student Conference with Kartier  
  3.2c Writing Goal Anchor Chart 
  3.2d Writing Conference Reflection 

	 3.3a		 Give	a	Goat	Writing	Prompt	and	Turn	and	Talk	PowerPoint	
3.3b PowerPoint for Student Choices for Donation 
Cornerstone 

	 3.4a	 LEAP	Turn	and	Talk	Seminar	
  3.4b Turn and Talk Norms 

	 3.5a	 Class	Rules	Parent	Letter	
3.5b Email of Class Rules Parent Letter to Climate and 
Culture Team 

	 3.6a	 CHAMPS	Poster	
	 3.7a	 Computer	Use	Contract	
	 3.8a	 Libby	the	Lamb	Parent	Letter	
	
   
Rationale for  3.1a All About You Feedback Survey 
 At the midpoint of the year, after Winter break, I wanted to check in with the 

students in my class to see how they were feeling about school and our classroom. At the 

midpoint of the year, first grade gets a little bit harder. We begin having conferences, we 

start using our accountability folders to keep track of work, and earn our Fun Friday 
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rewards. The shift from first half, to second half of the year is an adjustment. I sent home 

the All About You Feedback Survey (3.1a) to collect some information on how my 

students were feeling about themselves and their work (InTASC 3a, 3l, 3n, 3q, 3r). After 

collecting this information, I was able to reference their survey responses in our biweekly 

writing conferences and discuss what I can do to help them, or inquire as to why they 

may have some negative feelings about school or themselves. Responding to student 

feedback shows my willingness to collaborate with learners to make appropriate 

adjustments to my instruction and lesson implementation (InTASC 3e; NAEYC 3). 
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Rationale for  3.1a All About You Feedback Survey

 
 
3.1b All About You Feedback Survey Reflection  
	 Sending	home	these	surveys	(3.1a)	with	students	in	their	homework	seemed	

like	a	good	idea,	when	distributing	them.	With	that	being	said,	I	only	received	five	

back	after	the	assignment	was	distributed.	Since	I	have	such	a	low	homework	

return,	I	think	that	if	I	do	these	again,	I	would	do	them	in	class	so	that	I	could	have	
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instant	feedback,	or	I	would	collaborate	with	a	specialist	so	the	students	did	not	feel	

pressure	to	answer	a	certain	way	while	I	was	in	the	room.		

	 When	looking	over	some	of	the	survey	results,	I	saw	that	children	had	circled	

a	sad	face,	and	then	had	erased	it,	and	then	circled	a	happy	face.	I	fear	that	student’s	

parents	looked	at	the	survey	and	told	them	that	they	could	not	turn	it	in	with	sad	

faces	circled.	I	think	doing	a	survey	like	this	in	school,	in	the	future,	would	ensure	

honest	results,	and	more	participation.	

	
Rationale for 3.2a Student Conference Planning Sheet 
	 In	an	attempt	to	respond	to	student’s	feedback	surveys	(3.1a),	and	begin	

working	towards	holding	students	accountable	for	the	work	they	do,	student	

conferences	begin	in	the	second	half	of	first	grade.	To	plan	and	prepare	for	my	

conferences	with	students,	I	created	a	Student	Conference	Planning	Sheet	(3.2a)	in	

order	to	keep	my	comments	organized,	and	group	students	by	similar	writing	goals.	

Creating	a	student	conference	planning	sheet	(3.2a)	shows	that	I	hold	my	students	

to	high	expectations,	and	expect	them	to	take	full	responsibility	for	their	work	

(InTasc	3c	&	3k;	NAEYC	3).	Each	conference	session	includes	a	reading	of	the	

student’s	most	recent	work,	sharing	a	compliment,	sharing	an	area	for	growth,	and	a	

suggested	action	step.	The	picture	included	as	sub-artifact	3.2b	shows	my	

conference	with	Kartier,	and	me	pointing	out	his	correct	use	of	capital	letters.		At	the	

point	of	the	action	step,	students	can	ask	questions	about	their	next	step.	Then,	

when	signing	up	for	their	agreed	upon	action	step,	students	sign	an	anchor	chart	

with	their	goal	clearly	written	(3.2c).	Since	all	students	sign	the	chart,	the	students	

can	see	which	peers	they	can	sit	by	during	writing	time	to	work	on	similar	goals	
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(InTASC	3c,	3h,	3i,	3j).	Additionally,	holding	these	student	conferences	shows	my	

ability	to	engage	learners	in	their	environment,	and	my	willingness	to	collaborate	

with	my	learners	to	make	appropriate	adjustments	in	my	instruction	and	scaffolding	

(InTASC	3e,	3i,	3j,	3k,	3n,	3p	&3q;	NAEYC	3).	

	
	
3.2a Student Conference Planning Sheet 
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3.2b Student Conference with Kartier	
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3.2c Writing Goal Anchor Chart

	
	
3.2d Writing Conference Reflection 
	 Taking	time	to	stop	guided	reading	during	our	literacy	centers,	every	Friday,	

to	go	over	and	discuss	student’s	writing	with	them	has	easily	become	the	highlight	

of	my	week.	Organizing	my	information	before	the	meetings	with	my	conference	

sheet	(3.2a)	keeps	our	conferences	brief,	and	succinct.	At	the	beginning	of	the	year,	

students	were	getting	used	to	the	writing	routine	and	the	expectations,	but	now,	we	
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are	making	personal	goals	and	working	towards	them.	It	makes	me	feel	like	I	am	

directly	teaching	my	students	how	to	improve,	and	it	makes	me	feel	a	deeper	

connection	to	them	and	their	learning	(InTASC	3c).	During	writing	conferences,	I	am	

able	to	hear	about	what	they	were	thinking	during	their	independent	writing	time,	

and	then	I	am	able	to	respond	and	guide	them	towards	meeting	the	first	grade	

writing	goals.		

Based	on	student	responses	during	our	writing	conferences,	I	believe	they	

enjoy	the	conferences	because	it	is	one-on-one	time,	and	they	get	direct	feedback	on	

their	work	(InTASC	3e,	3h;	NAEYC	3).	At	the	beginning	of	the	year,	writing	

happened,	and	the	papers	were	graded	and	filed.	Now,	papers	get	talked	about,	

edited,	and	fixed.	Our	writing	has	value	and	shows	our	effort,	thanks	to	writing	

conferences.	This	practice	is	something	that	has	become	a	staple	of	my	teaching.		

 
 
Rationale for 3.3a Give a Goat Writing Prompt and Turn and Talk 
	 At	the	end	of	our	fifth	unit	of	student,	All	About	Money,	students	read	a	book	

called	Give	a	Goat,	and	wrote	about	how	the	students	in	the	book	raised,	saved,	and	

donated	money.		The	book	Give	A	Goat	is	about	a	5th	grade	class	who	raises	money	to	

send	a	goat	to	a	girl	in	Uganda	so	that	she	can	sell	the	milk	and	pay	for	schooling.	

After	my	students	read	this	book,	and	identified	the	ways	the	characters	raised,	

saved,	and	donated	money,	the	collaborated	with	their	peers	to	come	up	with	ways	

our	class	could	raise,	save,	and	donate	money.	The	Give	a	Goat	Writing	Prompt	and	

Turn	and	Talk	(3.3a)	slides	show	my	ability	to	develop	an	experience	that	engages	

my	first	graders	in	collaborative	and	self-directed	learning	that	will	affect	people	on	

a	global	level	(InTASC	3b,	3h,	3i,	3j).			
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After	students	came	up	with	the	plan	for	our	class	to	raise	money,	following	

their	turn	and	talk	discussions	(3.3a;	InTASC	3b,	3q),	we	set	up	each	of	the	methods	

for	raising	money.	Students	could	chose	to	put	coin	collection	bags	in	each	

classroom,	sell	snacks	in	the	teachers	lounge,	and	hold	an	art	show	(InTASC	3a,	3i,3j,	

3o,	3p).	To	choose	what	animal	students	wanted	to	raise	money	for,	I	modeled	how	

to	use	the	Heifer	International	website	(InTASC	3g,	3m),	and	provided	students	with	

the	information	about	each	animal	choice.	Students	then	voted	through	a	persuasive	

writing	piece,	to	raise	money	to	send	rabbits	to	Uganda	(InTASC	3b,	3q,	3r).		

	
3.3a Give a Goat Writing Prompt and Turn and Talk PowerPoint
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3.3b PowerPoint for Student Choices for Donation Cornerstone  
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Rationale for 3.4a LEAP Turn and Talk Seminar 
	 In	my	classroom,	I	utilize	the	social	skill	of	Turn	and	Talk	frequently,	so	that	

children	have	time	to	discuss	books,	ideas,	or	questions	posed	during	a	lesson.		

During	my	LEAP	seminar	(3.4a)	on	February	9,	2017,	I	worked	with	my	LEAP	team	

to	come	up	with	some	norms	and	structures	for	collaborative	conversations.	

Participation	in	this	LEAP	models	my	ability	to	collaborate	with	colleagues	to	build	a	

safe	and	positive	learning	environment	(InTASC	3a,	3n,	3q),	which	pushes	students	

to	have	respectful	interactions	about	academics	(InTASC	3c,	3k).	These	turn	and	talk	

strategies	help	students	collaborate	effectively	face-to-face	(InTASC	3h).	

	
3.4a LEAP Turn and Talk Seminar 
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3.4b Turn and Talk Norms 

	
	
Rationale for 3.5a Class Rules Parent Letter  
	 After	coming	back	from	winter	break	(January	2017),	I	took	time	with	the	

students	in	my	class	to	revisit	our	class	rules	and	see	if	they	were	still	relevant.	As	a	
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class,	we	went	over	the	rules	and	made	a	few	minor	changes/additions	(InTASC	3a,	

3c,	3e)	and	signed	our	class	rule	anchor	chart.	The	students	then	helped	me	draft	a		

letter	to	parents	(3.5a)	so	they	could	know	about	our	class	rules	(InTASC	3a,	3k,	3l,	

3m,	3n,	3q,	3r).		The	parent	letter	was	then	printed	and	sent	home	with	an	

attachement	at	the	bottom,	so	parents	could	keep	the	class	rules	at	home	as	a	

reference.	

	 After	going	through	this	process	with	my	students,	at	the	next	climate	and	

culture	team	meeting,	I	brought	a	copy	of	the	Class	Rules	Parent	Letter	(3.5a)	for	

feedback	(InTASC	3a,	3c,	3n,	3q).	The	team	asked	for	a	soft	copy	to	edit	and	

distribute	among	the	staff	as	a	template.	The	soft	copy	was	sent	through	email	

(3.5b)	to	the	climate	team,	and	the	Dean	of	Students	then	distributed	it	to	the	staff.		
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3.5a Class Rules Parent Letter	
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3.5b Email of Class Rules Parent Letter to Climate and Culture Team

	
	
Rationale for 3.6a CHAMPS Poster 
	 At	Amidon-Bowen,	our	principal	has	mandated	that	all	grades	use	a	behavior	

management	system	called	CHAMPS	to	set	the	expectations	in	the	classroom	before	

each	lesson.	CHAMPS	is	an	acronym	that	stands	Communication,	Help,	Activity,	

Movement,	Participation,	Signal.	By	setting	my	expectation	for	each	one	of	these	

participatory	elements	of	a	lesson,	I	am	able	to	simply	point	at	the	poster	if	students	

forget,	or	simply	reference	it	during	a	redirection	(InTASC	3d,	3f).		My	CHAMPS	

Poster	(3.6a)	is	at	the	front	of	the	classroom,	at	eye	level	with	the	students,	and	I	set	
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our	expectations	before	students	go	off	to	participate	in	an	activity.	The	poster	has	

picture	reminders	alongside	the	written	expectations,	so	non-readers	also	can	

reference	the	chart	(InTASC	3f,	3k,	3l).		Setting	expectations	before	lessons,	and	

referencing	those	expectations	throughout	the	lesson,	verbally,	and	nonverbally,	

demonstrates	my	ability	to	communicate	with	respect	about	the	expectations	in	the	

classroom.		

3.6a CHAMPS Poster
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Rationale for 3.7a Computer Use Contract 
	 At	the	beginning	of	the	year,	first	graders	are	given	a	login	code	and	

password	to	access	the	computers	at	Amidon-Bowen	Elementary	School.	Students	

have	access	to	the	internet,	but	are	specifically	directed	to	the	Student	Portal,	where	

preapproved	websites	are	loaded	into	their	account.	Although	students	have	this	

portal,	sometimes,	internet	exploring	occurs.	I	created	a	computer	contract	(3.7a)	

with	students	that	I	share	with	them	after	teaching	them	how	to	get	on	the	student	

portal,	which	restates	the	guidelines	and	expectations	for	using	the	computer	

(InTASC	3g,	3h,	3m).		After	the	computer	contract	(3.7a)	is	discussed	and	signed,	it		

goes	in	my	student	files,	and	also	is	copied	and	sent	home	to	parents	(InTASC	3a,	

3n).			
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3.7a Computer Use Contract
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Rationale for 3.8a Libby the Lamb Parent Letter 
	 At	the	beginning	of	the	year,	when	I	am	setting	up	my	behavior	expectations,	

I	send	home	a	letter	about	our	class	stuffed	animal,	Libby	the	Lamb.	Libby	the	Lamb	

goes	home	with	the	student	of	the	week	on	Friday	afternoon,	when	next	week’s	

student	is	announced.	This	permission	slip		(3.8a)	goes	home	for	parents	to	opt-in,	

or	out,	of	their	student	to	participate	in	taking	Libby	home.	This	letter	also	serves	as	

a	notice	that	students	are	being	held	responsible	for	keeping	Libby	safe	and	clean,	

because	she	is	a	shared	class	resource.	This	letter	informs	parents	and	learners	

about	our	Amidon-Bowen	CARS	expectations	for	behavior,	and	invites	them	to	

participate	in	our	class	ceremony	of	honoring	the	student	of	the	week	(InTASC	3a,	

3c,	3e,	3n).		Taking	Libby	the	Lamb	home	is	a	special	privilege	in	our	learning	

environment	,	and	this	permission	slip	explains	the	criteria	for	earning	her,	and	the	

responsibilities	that	come	with	taking	care	of	her.	
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3.8a Libby the Lamb Parent Letter
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